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Abstract

This study on the racial socialization practices and dilemmas of caregivers of 0-8 year-old BIPOC children utilized an open-
ended online survey, with a mixed-methods approach to data analysis. The study included 173 caregivers (i.e., 59% white;
41% BIPOC; 94.2% female) in the U.S. who held a variety of roles (e.g., 33.5% parents/relatives; 28.3% early childhood
educators; 12.1% mental health/health professionals). Caregivers were prompted with a message about joy and resilience in
BIPOC children. Analysis of open-ended data revealed practices such as the use of books, adult education, talking,
preparation for bias or acknowledgment of racism, stereotyping, privilege, anti-bias/anti-racist education, art, music, dance,
home language, and miscellaneous topics. Caregivers highlighted the following: (a) Nurturing a positive racial identity and
pride in children’s own heritage; (b) Nurturing love and knowledge about racial diversity; (c) Preparation for bias; and, (d)
Racial socialization network: Adult-to-adult practices. Regarding racial socialization dilemmas, caregivers highlighted
challenges with nurturing a positive racial identity/pride in children’s heritage; nurturing love and knowledge about racial
diversity; preparation for bias; and, adult education. Dilemmas were reported about nurturing self-love in a racist world,
whiteness, others’ biases, relationships, representation, multiracial families, own biases, age appropriateness, and colorism.
Chi-square analyses confirmed that there were no statistically significant differences between white and BIPOC, and familial
and non-familial, caregivers’ racial socialization practices and dilemmas. Descriptive results revealed some differences in
racial socialization dilemmas by race and role of caregivers.
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Highlights

e 173 racially diverse familial and non-familial caregivers caring for BIPOC children reported racial socialization practices
and dilemmas

e Examples of racial socialization practices include: use of books, adult education, talking, preparation for bias or
acknowledgment of racism, stereotyping, privilege, anti-bias/anti-racist education, art, music, dance, and home language

e Racial socialization dilemmas were reported around nurturing self-love in a racist world, whiteness, others’ biases,
relationships, representation, multiracial families, own biases, age appropriateness, and colorism

BIPOC (i.e., Black, Indigenous, and People of Color)
children experience racial discrimination (e.g., Assari et al.,
2018) and the effects of systemic racism across various
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contexts (e.g., Bafiales et al., 2021). To buffer children from
racism and to nurture children’s positive racial identities,
families of color engage in racial socialization (e.g., Hughes
et al., 2006; Priest et al., 2014). Racial socialization refers to
behaviors and practices that communicate information
about race, ethnicity, and/or racism to children (Hughes
et al,, 2017). The most frequently researched aspects of
racial socialization include cultural socialization, or teach-
ing children about their racial heritage and instilling racial
pride; preparation for bias, or teaching children about
racism and discrimination; promotion of mistrust, or
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warning children about distance from other racial groups;
and, egalitarianism, or emphasizing similarities and equal-
ity among races (e.g., Hughes, 2003; Priest et al., 2014,
Umafia-Taylor & Hill, 2020).

The overwhelming majority of the racial socialization
literature has focused on parents, especially on mothers, as
the main socializing agents (Priest et al., 2014) and has
primarily examined racial socialization in Black families
(Priest et al., 2014) and in other mono-racial families of
color (e.g., Contreras et al., 2021; Derlan et al., 2017). To
date, the racial socialization literature has overwhelmingly
focused on adolescents. To gain a holistic understanding of
racial socialization, research is needed with caregivers of
young children, specifically in non-familial contexts (Ruck
et al.,, 2021), and in multi-racial settings. To this end, the
current open-ended online survey study, with a mixed-
methods data analysis approach, begins to fill these research
gaps by examining racial socialization practices and
dilemmas among 173 racially diverse caregivers (e.g., par-
ents, educators, mental health professionals, librarians,
volunteers) who primarily cared for BIPOC children ages
0-8.

Racial Socialization of Young Children

Most studies of racial socialization of young children have
involved Black families (Blanchard et al., 2019; Brown
et al., 2009; Caughy et al., 2011; Caughy et al., 2006;
Caughy et al., 2002; Coard et al., 2004; Curenton et al.,
2018; Doucet, 2008; Doucet et al., 2018; Edwards & Few-
Demo, 2016; Howard et al., 2013; Suizzo et al., 2008). A
few studies have examined racial socialization of children in
multiple BIPOC racial groups such as in Latinx and Black
families (Barbarin & Jean-Baptiste, 2013; Caughy & Owen,
2015; Contreras et al., 2021). Collectively, these studies
indicate that Black children are more likely to receive racial
socialization than Latinx children.

The benefits of racial socialization for cognitive and
social development are evident (Barbarin & Jean-Baptiste,
2013; Brown et al., 2009; Caughy et al., 2011; Caughy
et al., 2006; Caughy et al., 2002; Caughy & Owen, 2015).
Studies have demonstrated benefits for children’s academic
skills (Barbarin & Jean-Baptiste, 2013; Brown et al., 2009;
Caughy & Owen, 2015), cognitive skills (Caughy et al.,
2011; Caughy et al., 2006; Caughy et al., 2002), and overall
behavior (Caughy et al., 2011; Caughy et al., 2002; Caughy
& Owen, 2015; Contreras et al., 2021). For example, chil-
dren’s vocabulary and math skills (Barbarin & Jean-Bap-
tiste, 2013) as well as pre-academic skills and receptive
language (Caughy & Own, 2015) have been positively
associated with parental racial socialization. Also, parental
racial socialization has been linked to reduced behavior
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problems in children, such as a reduction in internalizing
(e.g., anxiety) and externalizing (e.g., aggression) behavior
issues (Caughy et al., 2006; Caughy & Owen, 2015).

Mono-racial Racial Socialization in Families

Research with primarily Black families has shown that
parents are most likely to discuss the positive aspects of
racial socialization with young children (Edwards & Few-
Demo, 2016; Howard et al., 2013). For instance, some
parents proactively address race (Blanchard et al., 2019;
Edwards & Few-Demo, 2016), foster racial pride (Howard
et al., 2013; Suizzo et al., 2008), and teach children about
cultural traditions, history, and ancestors (Blanchard et al.,
2019; Coard et al., 2004; Edwards & Few-Demo, 2016;
Howard et al., 2013; Suizzo et al., 2008). Others focus on
children having positive interactions with and exposure to
role models who are Black (Blanchard et al., 2019), and
being surrounded by peers and community members who
are Black and who affirm children’s racial identities
(Howard et al., 2013; Suizzo et al., 2008). Some studies find
that parents seek representation of Black people in books,
toys, and TV programming (Coard et al., 2004; Suizzo
et al., 2008). Some parents discuss children’s beauty (e.g.,
skin, hair) as African Americans (Edwards & Few-Demo,
2016; Suizzo et al., 2008) and praise their Black children for
unique characteristics associated with being Black (Howard
et al., 2013). Although less frequent, some parents of young
children discuss more negative aspects of racial socializa-
tion such as racism, and discrimination (Blanchard et al.,
2019; Edwards & Few-Demo, 2016).

Multi-racial Racial Socialization in Families

Some studies have examined racial socialization in multi-
racial families to primarily understand dynamics among
white parents and their BIPOC children (Csizmadia et al.,
2014; Ferrari et al., 2015; Goar et al., 2017; Killian &
Khanna, 2019; Samuels, 2009; Smith et al., 2011; see Green
et al., 2021 for a review; Stone & Dolbin-MacNab, 2017).
Most of these studies, with the exception of two (i.e.,
Csizmadia et al., 2014; Killian & Khanna, 2019), did not
include young children. Overall, some studies have found
that some white parents engage in race- or color-conscious
socialization (e.g., Csizmadia et al., 2014; Goar et al., 2017,
Killian & Khanna, 2019), while other studies have found
that some white parents engage in race- or color-evasive
socialization (e.g., Goar et al., 2017; Killian & Khanna,
2019; Samuels, 2009). In general, racial socialization by
white parents of BIPOC children does not neatly fit into a
binary, as sometimes aspects of race-evasive and race-
conscious socialization intermix within the same parents
(Goar et al., 2017; Killian & Khanna, 2019). Additionally,
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contextual factors, such as the presence of a Black parent,
can impact whether white parents openly address issues of
race and racism (Snyder, 2012).

Some white parents of BIPOC children who engage in
color-conscious socialization (Csizmadia et al., 2014; Goar
et al., 2017; Killian & Khanna, 2019; Stone & Dolbin-Mac-
Nab, 2017) explicitly address the topics of race, racial heritage,
and/or racism with their children. Some white parents look for
other families to help them in the racial socialization of their
BIPOC children and some intentionally select racially diverse
neighborhoods to live in and diverse schools for their children
to attend (Goar et al., 2017; Stone & Dolbin-MacNab, 2017).
Csizmadia et al. (2014) found that 80% of white mothers
(N=239) raising biracial Black-white kindergarteners
engaged in racial socialization by discussing ethnic/racial
heritage with their children. Similarly, Killian and Khanna
(2019) found that 60% of primarily white adoptive parents of
Black, Latinx, and Asian children engaged in some form of
cultural socialization. Some parents attempted cultural socia-
lization in “fun” ways that did not address race, whereas others
engaged with cultural socialization on a deeper level that
addressed race. Some white parents built intentional relation-
ships with people who share their BIPOC children’s racial
group, some taught about Black history, and some sought out
consumer items reflecting their BIPOC child’s racial identity
and race-related social groups (Killian & Khanna, 2019).

Non-Familial Racial Socialization of Young Children

Racial socialization research is lacking in non-familial
contexts and has primarily been conducted in schools with
adolescents (e.g., Byrd, 2019). Some scholars have been
extending this work to early childhood settings (e.g.,
Farago et al., 2019; Farago et al., 2015). Although not
traditionally categorized under racial socialization
research, some researchers have examined early childhood
teachers’ attitudes and behaviors around race. Researchers
have found that early childhood teachers, especially white
teachers, are not comfortable with addressing race or
racism (Farago, 2017; Farago & Swadener, 2016; Vittrup,
2016) and often espouse colorblind or race-evasive
ideologies (Daniel & Escayg, 2019; Farago, 2017; see
Farago et al., 2019; Gaias et al., 2022; Husband, 2016;
Vittrup, 2016). Some early childhood educators do go
beyond discussing skin color and talk about topics of
segregation, unfairness, discrimination, injustice, slavery,
and other social justice topics, often using books (e.g.,
Holmes et al., 2017; Kim, 2014; Kimura et al., 2022;
Sachdeva & Adair, 2019). In addition to educators, young
children likely receive messages about race from a variety
of adults. Hence, to capture a holistic understanding of
racial socialization, it is important to extend racial socia-
lization research to non-familial caregivers.

The Present Study

The current study extends the emerging literature on racial
socialization of young children by examining racial socia-
lization practices and dilemmas of racially diverse care-
givers, including non-familial caregivers, caring for racially
diverse BIPOC children. The unique contributions of this
study are the inclusion of non-familial caregivers, along
with familial caregivers, to allow for comparisons. Also, the
current study included a large proportion of caregivers
(72.8%; n = 126) who did not share the racial identities of
all or some of the children in their care, including 59%
(n=102) white caregivers who were caring for BIPOC
children. Responses were compared across caregivers’
racial identities as previous research indicates differences in
racial socialization by race of caregivers (e.g., Barbarin &
Jean-Baptiste, 2013; Caughy & Owen, 2015; Contreras
et al., 2021). Responses were also compared across care-
giver roles, as previous research has not yet examined
this topic.

The following open-ended questions guided the study:
(a) What practices do caregivers engage in to nourish resi-
lient young BIPOC children? Are there differences in racial
socialization practices between white and BIPOC care-
givers?; (b) What dilemmas do caregivers encounter in
nourishing resilient young BIPOC children? Are there dif-
ferences in racial socialization dilemmas between white and
BIPOC caregivers? Although assessing challenges has not
traditionally been part of racial socialization research, this
construct was included in the study to improve the study’s
practical utility to caregivers.

The present study was part of a larger effort, initiated by
an organization in the U.S. called EmbraceRace (www.
embracerace.org), to understand the types of virtual
resources and communities that caregivers of young BIPOC
children need and have access to, to nurture resilient BIPOC
children. EmbraceRace is dedicated to supporting care-
givers and educators raising children who are brave and
thoughtful about race. The study and survey questions
served the dual purpose of informing EmbraceRace with
practical information as well as expanding the literature on
racial socialization. Participants were specifically asked
about dilemmas they would bring to an online support
community. Data collection proceeded in fall 2020 and
lasted 1.5 months.

Methods
Participants

To capture a holistic view of messages that young children
receive about race and racism, the researcher conducted a
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Table 1 Demographic Characteristics of Caregivers

n %
Race
white 102 59.0
Multiracial 22 12.7
Black 21 12.1
Latinx 19 11.0
Asian 7 4.0
Other 2 1.2
Gender
Female 163 94.2
Male 6 35
Non-binary 4 2.3
Role
Parents/Relatives 58 335
Educators 49 28.3
Mental Health/Health Professionals 21 12.1
Administrators/Teacher Educators 20 11.5
Librarians 10 5.8
Community Workers/Volunteers 15 8.7
Language
English 170 98.2
Spanish 3 1.8
Previous EmbraceRace Engagement
Yes 132 76.3
No 19 11.0
Missing 22 12.7
Race of Children Cared For
BIPOC and some white? 79 45.7
BIPOC only 68 39.3
At least 50% BIPOC” 123 71.1
No kids 26 15.0
Age of Children
Under 3 66 382
3-5 109 63.0
6-8 96 55.5
9 or older® 51 29.5
Number of Children
1-20 96 55.5
More than 20 51 29.5
Unknown or none 26 15.0

#Cared for both BIPOC and white children (in any proportion)
®Cared for at least 50% BIPOC children

‘Could select multiple age groups and those who cared for some
children above age 8, primarily cared for younger children overall

primarily open-ended online survey study of 173 caregivers
(i.e., 59% white; 12.7% multiracial; 12.1% Black; 11.0%
Latinx; 4.0% Asian; 1.2% other; 94.2% female; 3.5% male;
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2.3% non-binary) (Table 1). Caregivers held a variety of
roles (i.e., 33.5% parents/relatives; 28.3% early childhood
educators; 12.1% mental health/health professionals; 11.5%
administrators/teacher educators; 8.7% community workers/
volunteers; 5.8% librarians). Caregivers primarily cared for
BIPOC children ages 0-8 (i.e., 71.1% cared for at least 50%
BIPOC children). Multiracial children were considered
BIPOC children for the purposes of the study (12.7% of
caregivers only cared for multiracial children). Over half
(55.5%) of caregivers had between 1 to 20 children in their
care. About 11.5% of participants only indirectly cared for
children as they served in administrative or teacher educator
roles. The majority (98.2%) of caregivers spoke English to
children in their care. All participants were based in the U.S.

Recruitment Procedures

Participants were recruited through email, in English and
in Spanish, via professional contacts (e.g., email lists of
early childhood educators, professional organization con-
tacts serving parents and educators of young children), the
EmbraceRace email list, and by participant referrals.
Inclusion criteria included being a caregiver of primarily
BIPOC children ages 0-8. Due to the nature of the
recruitment process, participating caregivers were a select
group who were interested in learning about issues sur-
rounding children’s racial socialization. About 76.3%
(n = 132) of participants had previously engaged with the
work of EmbraceRace (e.g., have participated in an
EmbraceRace webinar). Although it is not possible to
determine the exact proportion of participants recruited
from the EmbraceRace email list, it can be determined
with certainty that 10.9% (n = 19) of participants were not
affiliated with EmbraceRace. It is unknown whether the
remaining 12.7% (n=22) of participants were affiliated
with EmbraceRace or not. No identifying information was
collected from participants and the university’s Institu-

tional Review Board approved all study protocols.
Informed consent was collected prior to survey
administration.

Author Positionality

The author of this paper worked as a consultant for
EmbraceRace during the development and distribution of
the survey. EmbraceRace employees were not involved in
the data analyses and drafting of the paper. The author is a
white cis-gender Jewish woman, a first-generation immi-
grant, whose scholarly interests center around anti-bias,
anti-oppressive, and anti-racist teaching and parenting of
young children. The author is the mother of a young white
child and has extensive research experience with children
and early childhood educators.
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Table 2 Survey Questions about Racial Socialization

Practices

We envision an online community of learning and practice where parents, caregivers, and educators learn from and with each other to

create spaces that nourish resilient and joyful children ages 0-8 who recognize their own and each other’s full humanity. While the
community will welcome caregivers to White children, our focus will be on supporting adults in the lives of young Black and
Indigenous children and children of color. Have you, yourself, engaged in specific activities or practices with young children that

have these goals? (If so, name one or two).

Dilemmas

We’re in the process of designing an online community where parents, caregivers, and educators learn from and with each other to

create spaces that nourish resilient and joyful children ages 0-8 who recognize each others’ full humanity. Our main focus will be on
supporting adults in the lives of young Black and Indigenous children and children of color. Please share one or two specific
questions or dilemmas you might bring to a community like this.

Measures

The open-ended survey (Table 2) used for the current study
was not based on established survey instruments and was
not piloted, but was guided by the literature on racial
socialization and the racial learning of young children. The
survey questions were developed in consultation with
EmbraceRace staff and consultants. The questions were
designed to assess what racial socialization practices care-
givers currently engaged in and what challenges they found
in engaging in racial socialization. Open-ended questions
were used to allow caregivers to articulate their own
thoughts and perceptions about racial socialization.

Data Analysis

Open-ended responses were coded in two stages. Initially,
the author reviewed all responses for the practices question
and a research assistant reviewed all responses for the
dilemmas question, line by line. Each researcher grouped
synonymous phrases together and came up with a list of
common themes for each question. Next, the researchers
traded questions and supplemented common themes with
additional themes. Finally, the author reviewed all respon-
ses for both questions, identified additional themes using
deductive thematic analyses (Braun & Clarke, 2006), and
created a codebook. After themes were identified using
deductive analyses, the major themes of the codebook were
organized based on the common dimensions of parental
racial socialization identified in the literature. Coding was
pursued prior to applying existing racial socialization
themes (from the literature) to the data to allow for the
identification of novel or unusual themes.

In the second stage of coding, two research assistants
reviewed responses and provided feedback on the code-
book. The codebook was revised and finalized by the
author. Responses from each participant could be coded as
belonging to more than one code or theme. Next, the
research assistants independently coded 100% of the
responses. Initially, 30% of codes from each research
assistant were reviewed by the author. The final inter-rater
agreement for all responses ranged from 70 to 95%.

Discrepancies were resolved by the author. To address
potential biases introduced during qualitative coding, the
following precautions were taken: 1. Research assistants
assisted with the coding of the data, and they did not share
the racial and gender identities of the primary researcher; 2.
A detailed codebook was developed and followed during
the coding process; 3. The research assistants engaged in
pilot coding before engaging in actual coding and had an
opportunity to clarify codes and discrepancies in advance.

To compare caregivers’ responses by race and caregiver
roles, chi-square analyses were conducted. Converting
qualitative into quantitative data and using chi-square tests
to analyze these data is a common research practice (for a
review, see Fakis et al., 2014). First, caregivers were cate-
gorized into two racial groups: BIPOC and white. Multi-
racial caregivers were categorized as BIPOC. Next,
caregivers’ roles were categorized into two groups: Familial
caregivers vs. non-familial caregivers. Next, based on the
qualitative data, responses were coded into specific quan-
titative categories by the researchers. Caregiver racial
socialization practices were categorized into the following
eight independent groups (present vs. absent): representa-
tion, books, talking, adult education, TV/film/video, art,
music, and preparation for bias. Caregivers’ dilemmas were
categorized into the following four independent groups
(present vs. absent): self-love, whiteness, others’ biases, and
relationships/community. Chi-square analyses were run in
SPSS to compare whether there was a significant associa-
tion between caregivers’ race and roles with any of the eight
racial socialization practices identified, and any of the four
dilemmas identified.

Results

Racial Socialization Practices

In total, 160 participants answered the practices question.
Only 151 responses were codable. Overall, 50.3% (n =76)
of caregivers mentioned practices around representation.

Out of the 76 participants who mentioned representation,
76.3% (n=158) referenced representation in books, 39.5%
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(n=30) talking, 32.9% (n=25) adult education, 11.8%
(n=9) TV/film/video, 7.9% (n=06) art, and 7.9% (n=206)
music. Out of 151 participants, 47.7% (n = 72) mentioned
practices involving books, 39.1% (n = 59) adult education,
27.8% (n=42) talking, 22.5% (n=34) preparation for
bias or acknowledgement of racism, stereotyping, privilege,
or anti-bias/anti-racist education. Additionally, 11.9%
(n = 18) participants referenced art, music, or dance, 6.6%
(n=10) home language, and a few mentioned mis-
cellaneous topics such as TV/film/video, toys, and com-
munity events (Table 3).

Race and Role Comparisons

Chi-square analyses indicated that there were no statistically
significant differences between white and BIPOC, and
familial and non-familial, caregivers’ racial socialization
practices. However, descriptive results revealed some dif-
ferences in racial socialization practices by race and role of
caregivers (Table 4).

Nurturing a Positive Racial Identity and Pride in
Children’s Own Racial and Cultural Heritage

White and BIPOC caregivers emphasized the importance of
racial representation in BIPOC children’s environments so
that children can feel affirmed and see their own strength.
Caregivers mentioned the importance of nurturing self-love
via representation via various practices (Table 3), such as
relying on books with BIPOC characters, written by BIPOC
authors, as springboards for discussing Black leaders,
BIPOC histories, and anti-racism. Self-love was also nur-
tured via TV shows and films representing children and
families of color and by exposing children to art by BIPOC
artists representing BIPOC people. Participants emphasized
the importance of seeking out representation of BIPOC
people (e.g., doctors, teachers) and in visuals in children’s
environments (e.g., holiday decorations, photos). Care-
givers also reported listening to music by BIPOC artists and
singing songs reflecting children’s cultural heritage. Some
caregivers sought representation of BIPOC people in chil-
dren’s toys and talked to children about the beauty of their
skin and hair. Preparing cultural foods and attending com-
munity celebrations (e.g., Kwanza) were additional ways of
nurturing self-love and racial or cultural pride.

Some caregivers spoke to the importance of bilingual
preschools and nurturing children’s home language. Pro-
fessionals reported using “all about me” units for children to
celebrate their own identities and some utilized Spanish,
educational materials centering BIPOC people, and dis-
cussion of social justice issues (e.g., land acknowledgment).
Nurturing positive racial and cultural identities via repre-
sentation and self-love was an overarching theme reported
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by white and BIPOC caregivers, including parents, educa-
tors, and other professionals.

Nurturing Love, Respect, and Knowledge about
Racial and Cultural Diversity

White and BIPOC caregivers’ practices to teach BIPOC
children about others’ racial identities and cultures often
overlapped with practices used to teach children about their
own racial identities. However, when teaching about others,
there was a stronger emphasis on diversity and multi-
culturalism. Caregivers used books with diverse BIPOC
characters and written by BIPOC authors to discuss diver-
sity, race and racism, and similarities and differences among
races. Participants displayed art from many cultures and
exposed children to multicultural music.

White and BIPOC caregivers emphasized the importance
of representing racial and cultural diversity in children’s
environment, via pictures, art, and toys, and exposing
children to people of different cultural backgrounds. Care-
givers engaged children in preparing cultural foods, story-
telling featuring diverse people, dancing, and celebrating
festivities of various cultures. Caregivers discussed simila-
rities and differences among cultures and races with chil-
dren, and taught children the importance of valuing
diversity. Teachers reported using curricula to help children
identify and discuss injustice. Further, some educators dis-
closed inviting families to the classroom so families could
share information about their own cultural backgrounds.
Professionals often mentioned how they used various
aspects of education to nurture love and knowledge about
racial and cultural diversity, such as relying on anti-bias and
anti-racist curricula that reflect diverse races and cultures.

Preparation for Bias: Racism, Stereotypes, Privilege,
Oppression

This theme, although less frequently reported than other
themes, addressed “real talk” with children about racism,
prejudice, and marginalization (Table 3). Both BIPOC and
white caregivers discussed these topics. Some adults
explicitly discussed anti-Blackness and racism as well as
anti-racism. Caregivers taught children about historical
figures like Rosa Parks and Nelson Mandela. Other topics
of discussion included the unfair and biased education
system, colorism, Black Lives Matter, and activism. At
times, caregivers encouraged children to stand up for
themselves and for others in the face injustice, and to
engage in activism to challenge white supremacy. Some
caregivers described countering children’s stereotypes and
countering racist remarks by parents or colleagues. Chal-
lenges were often mentioned in the context of nurturing
pride and resilience in BIPOC children in a society that is
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Table 4 Comparison of Racial
Socialization Practices and

White %(n) BIPOC %(n) Familial %(n) Non-familial %(n)

Dilemmas by Caregiver Race
and Role

Practices®

Books

Adult education

Talking

Preparation for bias
Dilemmas’

Self-love in a racist world
Whiteness

Others’ biases

Relationships and community

51.6 (48)° 41.4 (24)° 60.0 (30)¢ 41.6 (42)°
41.9 (39) 345 (20) 42.0 (21) 37.6 (38)
23.7 (22) 34.5 (20) 32.0 (16) 25.7 (26)
23.7 (22) 20.7 (12) 32.0 (16) 17.8 (18)
30.9 (25)8 21.7 (13)° 46.7 21)! 18.10 (17)
33.3 (27) 15.0 (9) 28.9 (13) 24.5 (23)
17.2 (14) 35.0 21) 28.9 (13) 23.4 (22)
22.2 (918) 15.0 (9) 17.8 (8) 20.2 (19)

“Responses about art, music, dance, home language, and miscellaneous topics were too few to make

meaningful comparisons
®Out of 93 participants
“Out of 58 participants
d0ut of 50 participants
°Out of 101 participants

fResponses about representation (i.e., multiracial families, own biases, miscellaneous topics) were too few to

make meaningful comparisons
£0ut of 81 participants
"Out of 60 participants
iOut of 45 participants
JOut of 94 participants

inherently racist. Caregivers expressed concerns about
making BIPOC children feel respected and loved in a biased
education system and world.

Racial Socialization Network: Adult-to-Adult
Practices

Caregivers engaged in practices with one another and in
professional development to better serve young BIPOC
children (Table 3). For example, parents participated in
parent support groups, and some attended trainings on race
and racism. Professionals participated in workshops on anti-
racism, anti-bias, and diversity. Some caregivers shared
resources about race with others working with BIPOC
children and supported other adults with perspective taking
and empathy to change misperceptions of BIPOC children.
Clinicians reported engaging in trauma informed care and
prevention work. Professionals mentioned educating par-
ents about equity and justice issues and organizing parent-
teacher learning groups. Across all groups, self-reflection
and self-growth were salient. Adults emphasized con-
tinuously reflecting on their practices with young BIPOC
children.

Common Dilemmas about Racial Socialization

Overall, 141 participants answered the dilemmas question
but only 139 were codable responses. In sum, 27.3%

(n=238) mentioned self-love in a racist world, 25.9%
(n =36) mentioned whiteness, 25.2% (n = 35) mentioned
others’ biases, 19.4% (n = 27) mentioned relationships and
community, 12.2% (n=17) mentioned representation,
10.8% (n=15) mentioned multiracial families, and 6.5%
(n =9) mentioned own biases. A few participants reported
miscellaneous issues, such as age appropriateness, colorism,
and advocacy. All themes about dilemmas were related to
the overall concept of racial socialization, and were iden-
tified by the research team (see data analysis section)
because racial socialization challenges were not previously
investigated in the literature.

Race and Role Comparisons

Chi-square analyses indicated that there were no statistically
significant differences between white and BIPOC, and
familial and non-familial, caregivers’ responses about
dilemmas about racial socialization. However, descriptive
results revealed some differences in racial socialization
dilemmas by race and role of caregivers (see Table 4).

Themes: Common Dilemmas about Racial Socialization
The theme of “self-love in a racist world” reflected chal-
lenges that both white and BIPOC caregivers disclosed

about nurturing confidence in BIPOC children in a world
that rejects their full humanity (Table 5). One participant

@ Springer
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disclosed that children of color are adultized in books and
media, hence it can be challenging to nurture pride in
BIPOC children. Primarily white, along with some BIPOC,
caregivers were concerned about how to balance nurturing
pride in BIPOC children and at the same time discuss
racism without causing harm. Under the theme of “white-
ness,” white caregivers were anxious about saying ‘“the
wrong thing,” tokenizing BIPOC families, and their ability
to support BIPOC children when they do not share the
racialized experiences of children. Regarding “whiteness,”
primarily BIPOC caregivers expressed concerns around
white fragility (i.e., discomfort and defensiveness of white
people around the topics of race and racism) (Table 5).
BIPOC caregivers disclosed that some white parents fail to
acknowledge their own racial biases and privilege and
reported that white families may be uncomfortable with
addressing racism to protect their white children, however,
BIPOC children experiencing racism do not have the pri-
vilege of this type of protection.

The theme of “others’ biases” reflected both white and
BIPOC caregivers’ concerns about BIPOC children
encountering racial bias from family members, educators,
and peers (Table 5). Caregivers disclosed children facing
microaggressions from school staff and peers who perpe-
tuate racial stereotypes. Many caregivers wondered about
how to help other adults acknowledge their own biases. The
theme of “relationships and community” reflected care-
givers’ concerns about developing relationships with others
of different races (Table 5). Some caregivers were worried
about developing relationships across racial lines, in the
context of segregation. There were those who desired to
engage with other families around race, racism, and diver-
sity but found it challenging to connect with other care-
givers during the COVID-19 pandemic.

The theme of “representation” reflected white and
BIPOC caregivers’ concerns around nurturing BIPOC
children’s racial, cultural, and linguistic heritage when
children are not surrounded by others who share their
backgrounds (Table 5). One caregiver expressed concerns
about nurturing pride in her indigenous grandson when he is
raised in a “colonial community.” Both white and BIPOC
caregivers expressed anxiety around nurturing pride and
resilience in BIPOC children when they as adults do not
share the children’s heritage. Concerns were reported about
balancing representation while avoiding tokenizing and
homogenizing communities of color. The theme of “mul-
tiracial families” reflected caregivers’ questions around how
to help multiracial children feel comfortable with their
identities when these children do not fit traditional “boxes”
of racial categories (Table 5). One caregiver raised the
importance of working with white parents of multiracial
children so these parents can recognize how racism will
impact their BIPOC children.
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The theme of “own biases” reflected primarily white
caregivers’ acknowledgment of the need to reflect on their
own racial biases (Table 5). White caregivers reported on
the importance of unpacking their own biases but also
acknowledged their concerns about causing harm to BIPOC
children. “Miscellaneous” themes covered a range of topics,
such as age appropriateness and colorism (Table 5). Some
caregivers reported needing more support around devel-
opmentally appropriate ways of addressing race and racism
with BIPOC children. Others needed support in addressing
colorism among children of color. The theme of advocacy
surfaced, specifically about how caregivers can support
families and schools in advocating for issues such as the
reduction of preschool expulsions and suspensions of
BIPOC children.

Discussion

Racial socialization practices consisted of the following: (a)
Nurturing a positive racial identity and pride in children’s
own racial and cultural heritage; (b) Nurturing love, respect,
and knowledge about racial and cultural diversity; (c) Pre-
paration for bias: racism, stereotypes, privilege, and
oppression; and, (d) Racial socialization network. Dilem-
mas were reported around nurturing self-love in a racist
world, whiteness, others’ biases, relationships, representa-
tion, multiracial families, own biases, age appropriateness,
colorism, and advocacy. Although there were no statisti-
cally significant differences in responses among white and
BIPOC caregivers, and familial and non-familial, care-
givers, there were some descriptive trends indicating some
potential differences in racial socialization among care-
givers based on racial identities and roles.

Racial Socialization Practices

Racial socialization practices were reflective of themes of
parental racial socialization in the literature. The theme of
nurturing a positive racial identity and racial pride in young
BIPOC children was similar to the theme of cultural
socialization reported by parents of color (e.g., Blanchard
et al., 2019; Caughy & Owen, 2015). The theme of nur-
turing love and respect for racial and cultural diversity was
similar to the theme of egalitarianism reported by Black
familial caregivers (e.g., Blanchard et al., 2019; Edwards &
Few-Demo, 2016). The theme of preparation for bias and
racism was similar to the theme of preparation for bias
reported by Black familial caregivers (e.g., Blanchard et al.,
2019; Doucet et al., 2018). Specific practices and themes
used to teach BIPOC children about their own racial iden-
tities often overlapped with practices and themes used to
teach children about others’ racial identities and heritage.
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Additionally, the themes of racial socialization reflected
parental racial socialization reported by some white parents
raising biracial and/or BIPOC children (e.g., Killian &
Khanna, 2019; Rollins & Hunter, 2013).

Reflecting findings of previous studies (e.g., Edwards &
Few-Demo, 2016; Howard et al., 2013), caregivers were
most likely to discuss positive aspects of racial socializa-
tion. The measures of the current study likely favored the
reporting of more positive aspects of racial socialization as
the questions asked for practices that nurtured joy and
resilience in young BIPOC children. A small number of
caregivers mentioned practices around the preparation of
bias or acknowledgment of racism and stereotyping. Some
caregivers may be worried about traumatizing young chil-
dren with “heavier topics”. Others, such as teachers, may be
worried about backlash from supervisors or families when
addressing topics such as racism, especially in the current
socio-political climate in which teaching topics around race,
racism, and social justice, are deemed controversial and, in
some U.S. states, “harmful” and illegal.

Caregivers’ Race and Roles: Racial Socialization Practices

Interestingly, there were no significant differences among
white and BIPOC, and familial vs. non-familial, caregivers
regarding racial socialization practices. This could mean
that adults who are committed to nurturing pride and resi-
lience in young BIPOC children engage in similar practices
to achieve these goals, regardless of their racial identities
and professional positions. It is also possible that the current
study was unable to detect potential differences based on
caregivers’ race and roles, given that participants were lar-
gely recruited from an organization’s contact list that spe-
cifically works with adults committed to nurturing racial
learning in children.

Descriptive results did reveal some potential differences
in racial socialization practices based on caregivers’ race. A
slightly larger proportion of white caregivers reported
themes of books, adult education, and preparation for bias
compared to BIPOC caregivers. It is plausible that white
caregivers caring for BIPOC children were more likely to
live and work in white dominant neighborhoods or contexts
than BIPOC caregivers, explaining these results. White
caregivers may have felt especially motivated to expose
BIPOC children to BIPOC characters via books in poten-
tially white dominant contexts where BIPOC children may
not be represented. In terms of adult education, white
caregivers may have recognized their own shortcomings
regarding experiences of racial marginalization and the
lived experiences of BIPOC people, and therefore may have
felt an overwhelming need to educate themselves and seek
out resources about racial socialization. Additionally, white
caregivers in potentially white neighborhoods may have felt

an overwhelming need to prepare BIPOC children for bias
or discrimination, especially at the hands of white peers,
teachers, neighbors, and others.

A slightly larger proportion of BIPOC caregivers, com-
pared to white caregivers, mentioned talking as a strategy.
BIPOC caregivers are generally more likely to explicitly
talk about issues of race with children, as these caregivers
likely reflect on and have discussed experiences around
their own racial identities more so than their white coun-
terparts. However, overall, a little less than a third of all
caregivers reported talking as a strategy for racial sociali-
zation. This is a concern, as a lack of conversation about
race and racism can leave children feeling unprepared to
deal with racial incidents (Snyder, 2012). In terms of roles,
all themes about racial socialization practices were reported
by a higher proportion of familial, compared to non-famil-
ial, caregivers, reflecting the research literature. Non-
familial caregivers may be hesitant to discuss race and
racism with young children, unless they have support from
their employers and from children’s families.

Nurturing Racial Pride and Respect for Racial and Cultural
Diversity

Like previous studies (e.g., Howard et al., 2013; Suizzo
et al., 2008), findings suggest that caregivers fostered racial
pride in young BIPOC children. Also, reflecting previous
studies (e.g., Blanchard et al., 2019; Edwards & Few-Demo,
2016), caregivers were motivated to seek out representation
of BIPOC people in children’s surroundings. Coard and
colleagues (2004) labeled these types of practices as
“exposure practices,” which ensure that young BIPOC
children see themselves represented in their surroundings.

Caregivers reported racial socialization practices that
have been identified in previous studies, such as using
books (e.g., Coard et al., 2004; Suizzo et al., 2008), using
toys (e.g., Caughy et al., 2002; Suizzo et al., 2008), talking
(e.g., Coard et al., 2004; Suizzo et al., 2008), and engaging
in art, music, dance, home language, TV/film/video (e.g.,
Caughy et al., 2002), as well as participating in holidays and
community celebrations (e.g., Blanchard et al.,, 2019;
Suizzo et al., 2008). Findings reflect that the racial socia-
lization practices of diverse familial and non-familial care-
givers of young BIPOC children mirror the parental racial
socialization practices identified in the literature.

Results demonstrate that teachers, librarians, health
professionals, and community workers engage in racial
socialization practices that nurture racial identity and pride,
and respect for racial diversity, in young BIPOC children.
Professionals reported using “all about me” units and edu-
cational materials reflecting BIPOC people to allow chil-
dren to celebrate their own identities and to learn about
others’ heritage. Professionals discussed topics such as race
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and racism, equity and justice, and similarities and differ-
ences among racial groups with children. Some educators
reported using anti-bias and anti-racist curricula to help
children identify injustices. A note about these findings is
that data collection proceeded in fall of 2020, and starting
around 2020 in the U.S., public attacks on Critical Race
Theory (CRT) and other movements advocating for the
honest discussion of race, racism, anti-racism, and white-
ness with children have been on the rise. Although public
discourse around the teaching of race and racism has pri-
marily been limited to K-12 settings, it is plausible that
these discussions and controversies impact caregivers ser-
ving young children. It is difficult to surmise how this
socio-political climate may have impacted findings of the
study; some caregivers may buckle down and show an
increased commitment to discussing race and racism with
young children, while others may back off these discussions
to avoid compromising their jobs.

Preparation for Bias

Although preparation for bias was only reported by a
small number of caregivers, this theme reflected research
with Black families and some white families, indicating
that some caregivers do explicitly discuss racism, dis-
crimination, and prejudice with young BIPOC children
(Blanchard et al., 2019; Killian & Khanna, 2019; Suizzo
et al., 2008). Discussing topics around racism and pre-
judice may stem from a desire to protect children of color
(e.g., Curenton et al., 2018) and prepare BIPOC children
for some of the harsh realities they will face in a (racist)
world. Some of the topics discussed by caregivers inclu-
ded anti-Black messaging, current and historical racism,
bias in the education system, colorism, white supremacy,
and racial stereotypes.

Racial Socialization Network: Adult-to-Adult Practices

Findings illustrate the importance of socialization practices
among adults themselves. The racial socialization literature
has generally focused on how adults socialize children.
However, findings show that caregivers engaged with each
other. Caregivers participated in a variety of workshops
around race and racism in early childhood with their peers,
and some shared resources with others to ensure that
BIPOC children feel respected and seen. However, it is
likely that adult-to-adult practices were impacted by the
COVID-19 pandemic, which has disproportionately
impacted the health and education of young BIPOC chil-
dren and their families. The study commenced during the
height of the pandemic, when childcare facilities and
childcare arrangements were deeply disrupted. It is there-
fore plausible that caregivers engaging with each other was
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deeply disrupted and temporarily reduced during the time-
frame of this study.

Racial Socialization Dilemmas

The theme of “self-love in a racist world” relayed care-
givers’ concerns around nurturing self-confidence in young
BIPOC children in contexts that do not honor their full
humanity. Caregivers were concerned about discussing race
and racism with children in ways that do not impart trauma
on children. This theme reflected a combination of earlier
themes of “nurturing racial pride” and “preparation for
bias.” As previous studies reflect (e.g., Curenton et al.,
2018), caregivers are aware of how racism impacts BIPOC
children’s lives and are concerned with protecting children
from the impacts of racism. Although the findings do not
directly address this, caregivers, including families and
professionals, need support and resources for nurturing self-
esteem and self-love in young BIPOC children. At the same
time, caregivers caring for young BIPOC children should
not bear the burden of protecting children from racism; as a
society, everyone working and living with children, espe-
cially white caregivers, policy makers, administrators,
politicians, and others need to ultimately work towards
reducing racism and engaging in anti-racism.

Regarding the theme of “whiteness,” some white care-
givers were worried about causing harm and questioned
their own ability to fully support BIPOC children. White
parents, even those with anti-racist intentions, often fall
short of getting “race and racism right” (Hagerman, 2017;
Heberle et al., 2021; Smith et al., 2011). For instance, some
white adoptive parents of Black children overemphasize
white comfort and trivialize the racism that their Black
children experience (Smith et al., 2011). These findings
affirm the anxiety that some white caregivers reported in the
current study, namely that without sufficient self-reflection
and resources, white caregivers may miss out on opportu-
nities to nurture a positive racial identity in young BIPOC
children. It is important to note that the current study took
place a few months after the murder of George Floyd, an
innocent Black man, who was killed by a white police
officer, Derek Chauvin. As a result, there was a renewed
attention to issues of white privilege, white supremacy,
police brutality, and anti-Black racism. It is therefore
plausible that in the current study white caregivers were
more in tune with and engaged with these issues than usual.
Future longitudinal studies could examine caregivers’ tra-
jectories of commitment to anti-racism and racial justice
work in the long run.

The theme of “relationship and community” reflected
caregivers’ concerns (and desires) about building authentic
relationships with people from different racial communities
in a segregated world. Concerns were raised about
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developing relationships with others while facing con-
straints imposed by the COVID-19 pandemic. The pan-
demic led to isolation and social distancing, and limited
opportunities for caregivers to engage with each other,
including for caregivers in the study. Thus, caregivers
expressed concerns around not sharing children’s racial and
cultural identities and questioned how they can best serve
children who do not look like them, especially at a time
when opportunities to socialize outside the home were
limited.

The theme of “multiracial families” reflected caregivers’
questions about how to best support multiracial children.
More research is needed in this area as most racial socia-
lization literature focuses on mono-racial families (Atkin &
Yoo, 2019).

Finally, the theme of “own biases” was in line with some
of the themes that surfaced under practices. Primarily white
caregivers expressed the importance of self-reflection and
coming to terms with their own biases. Research with tea-
chers indicates that self-reflection is a crucial component to
improved teaching practices (LoCasale-Crouch et al.,
2012), and this is presumably the case for beliefs as deep-
seated as assumptions held about race. Self-reflection is
likely an important practice to engage in for caregivers, and
especially for white caregivers, as racial socialization and
anti-racist caregiving starts with the self, including being
aware of one’s own beliefs, biases, identities, and racialized
experiences.

Caregivers’ Race and Roles: Racial Socialization Dilemmas

A slightly larger proportion of white caregivers, compared
to BIPOC caregivers, reported the themes of self-love in a
racist world, whiteness, and relationships and community.
Possibly, white caregivers caring for BIPOC children are
keenly aware of the racism these children will face in white
settings, and are aware of how their own and others’
whiteness can perpetuate white privilege and white supre-
macy. Some white caregivers may also be aware of the need
to surround themselves with families and community
members of color, so that BIPOC children in their care have
opportunities to see BIPOC excellence. Conversely, a
slightly larger proportion of BIPOC caregivers, compared to
white caregivers, mentioned others’ biases as a theme.
BIPOC caregivers may have experienced on their own skin
the stinging impact of bias and prejudice, and may be
especially concerned about peers’, teachers’, and others’
biases impacting BIPOC children.

In terms of roles, a larger proportion of familial care-
givers, compared to non-familial caregivers, reported the
themes of self-love in a racist world, whiteness, and others’
biases, whereas a larger proportion of non-familial care-
givers mentioned relationships and community. This is to be

expected as generally familial caregivers are more likely to
engage in racial socialization, which also means that they
would have more questions and concerns regarding racial
socialization dynamics. Also, familial caregivers may be
less likely to shy away from addressing more challenging
topics (e.g., racism, whiteness, biases) due to not having
their job on the line, whereas non-familial caregivers may
be especially in need of support in the form of community
to better be able to engage in racial socialization.

Limitations and Future Directions

Participants were likely a select group who were more
conscious of how race and racism impact the lives of young
children compared to other caregivers, given the primary
recruitment method of utilizing an organization that engages
with the racial socialization of children. This may mean that
fewer participants, even white participants, reported prac-
tices around colorblindness or other aspects of racial
socialization than what would be found in a more repre-
sentative sample. Further, the mission of EmbraceRace was
provided to the participants upfront, which could have
pressured participants to respond in a way that aligned with
this mission. Also, converting qualitative into quantitative
data and relying on basic statistical tests, like chi-square
tests, can lead to a loss in the meaning and complexity of
results (Fakis et al., 2014). Therefore, more nuanced
methods of converting qualitative data into quantitative data
are needed than what was used in the current study (see
Halevi Hochwald et al., 2023) and more advanced statistical
methods are needed to explore complex relationships
among variables (Fakis et al., 2014).

In addition, each of the individual racial socialization
themes were reported by half, and often less, of caregivers.
The actual number of participants who reported any themes
that were broken down by race and roles ranged from 27 to 72
participants, or from 15.6 to 41.6% of the sample, potentially
limiting the generalizability of the findings. This likely means
that even among caregivers who are conscious about issues of
race and racism, some of the practices and dilemmas reported
are fairly infrequent occurrences. An explanation for this may
be that the study commenced during the COVID-19 pandemic,
when caregivers had many other demands and worries on their
mind, as childcare facilities were limited or closed and as
children’s and caregivers’ health and lives were at stake.

Relatedly, results of racial and role differences in
responses should be interpreted with caution as chance may
account for some of the differences, especially given that
statistically significant differences were not detected. Future
studies could explore with more nuance how and why racial
socialization practices may differ among caregivers who are
for instance parents or grandparents taking care of just a few
children, versus educators who may be caring for many
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children at a time. Also, the nature of the relationship that
familial vs. non-familial caregivers have with children
likely impacts approaches and reasons for engaging in racial
socialization, something that could be explored in
future work.

Another caveat is that the questions used to assess racial
socialization were not traditional measures. Asking care-
givers about their practices and dilemmas surrounding
nurturing joy and resilience in young BIPOC children may
not translate to assessing how, what, and why caregivers
communicate messages around race and racism to BIPOC
children (i.e., racial socialization). It is conceivable that
participants were not aware that racial socialization is what
was assessed, weakening the validity of the study. Also,
participants could have over-reported positive aspects of
racial socialization and under-reported negative aspects due
to the nature of the questions asking about joy and resi-
lience. Further, the survey instrument used specifically
asked about racial socialization in the context of an online
community. This is very different from asking about this
topic generally, outside of the confines of online platforms,
limiting the generalizability of the findings. Also, partici-
pants were asked to keep their responses brief. Thus, it is
possible that the study missed some important ways in
which caregivers racially socialize young BIPOC children.

Future research should incorporate interviews and observa-
tions to gain an in-depth understanding of how racial sociali-
zation manifests across various contexts. Some research with
Black parents (e.g., Caughy et al., 2011; Howard et al., 2013)
has relied on both interview and observational methodologies
to assess racial socialization. There is a need to incorporate
interviews and observations with non-familial caregivers to
capture how racial socialization plays out in real-life contexts
where children are located. Additionally, the current study did
not allow for the examination of developmental trends in racial
socialization, which is important to assess, as most caregivers
cared for an age range of children. Future studies could explore
age-related patterns in racial socialization among caregivers
with various racial identities and caregiving roles. Finally,
future studies may examine how racial socialization may differ
based on children’s racial identities. There is some indication
that the racial identities of children impact racial socialization
(Csizmadia et al., 2014; Rollins & Hunter, 2013). Importantly,
future research could capture young children’s experiences
with racial socialization to better understand how adults’ racial
socialization intentions and practices impact children them-
selves. Children’s perceptions, voices, and interpretations are
much needed in the racial socialization literature.
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